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Beswick, J. F., Williams, J. D., & Sloat, E. A. (2005).  A Comparative study of teacher ratings of emergent literacy skills.  Education,126 (1), 116-137. Retrieved from http://proquest.umi.com
Analysis of teacher rating scales and standardized assessments of emergent literacy is           conducted in 205 kindergarten classrooms in two provinces of Canada.  The purpose of the comparison is to determine whether there are inconsistencies between the teacher rating scales and standardized testing.  The study determines that extraneous factors influence the accuracy of the teacher rating scales- mother’s education level, gender of the child and behavior of the child.  Although the review of literature is mixed regarding whether extraneous influences impacted the teacher ratings, this study conclusively indicates that the influences did impact how teachers rate students.  The article is written with an audience of other researchers and educational practitioners in mind, providing several suggestions of practical application for both classroom teachers and teacher preparation educators.  Since the research is limited to only two provinces, a wider demographic might be helpful in determining if the findings would be the same in all areas.
Cabell, S.,Justice, L., Zucker, T., & Kilday, C.(2009). Validity of teacher report for assessing the emergent literacy skills of at-risk preschoolers. Language, Speech & Hearing Services in Schools, 40(2) 161. doi:10.1044/0161-146(12009/07-0099)
The purpose of the article is to study the predictive validity of teacher reporting as compared to direct behavioral assessment.  Additionally, the article examines the accuracy of teacher reporting in identifying children who are exhibiting low levels of emergent literacy skills as compared to their peers.  The authors find that teacher reporting is somewhat valid in predicting literacy growth in the near future.  However, it is not valid in identifying children who are at-risk and in need of intervention.  The article discusses a variety of points in which the informal teacher reporting can be beneficial:  as a mid-year assessment to adjust instructional activities based upon the needs of the children, as a tracking method for use with children over time, instead of multiple administrations of more formalized assessment.  Overall, the teacher report can be useful when used in conjunction with direct assessment.
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dynamic indicators of basic early literacy skills.  School Psychology Review, 39 (3), 463–483. Retrieved from http://proquest.umi.com
The purpose of this publication is to gather and review literature concerning Dynamic Indicators of Basic Early Literacy Skill (DIBELS), a commonly used universal screener.   The reviewers consider four research questions: 1. How reliable are DIBELS scores for
various decision-making purposes (i.e. screening, group outcomes, individual
outcomes)?  2. How valid are decisions made from DIBELS data when measuring primary grade students’ early literacy skills?  3. How accurate are DIBELS scores in
predicting subsequent diagnostic decisions of reading proficiency? 4. To what extent do DIBELS reliability and validity coefficients vary across racial and ethnic groups?.  Research question 1) The reviewers find that reliability for using the instrument to screen and make group decisions is mixed depending on subsection of the test.  The strongest subsections, Oral Reading Fluency (ORF) and Letter Naming Fluency (LNF) across indicators such as test-retest, inter-rate reliability and alternate form.   Initial Sound Fluency (ISF) is found to be weakest across the indicators and the author indicates that this subsection is not proven to be accurate as a screener.   Research question 2)  Predictive validity is strongest for subsections, ORF and LNF with subsection ISF being the weakest in predictive validity.  Research question 3)  The review of literature found that ORF is the most accurate in predicting future literacy proficiency.  However, use of all DIBELs indicators may over-identify students at risk.  In addition to DIBELS results, other data should be considered when making determinations.   Research question 4) Bias among various ethnic and racial groups is undetermined.  Very little information is available to determine whether such bias exists with DIBELS.  Based on the requirements of No Child Left Behind, 2001, many elementary schools across the nation are using DIBELS and it is concerning that the elements of the test may not be accurate for the purposes in which the schools utilize them.
Gotch, C. M., & French, B. F. (2011).  The factor structure of the CIBS-II-readiness assessment. Journal of Psychoeducational Assessment, 29(3), 249-260. doi: 10.117710734282910383244
The Brigance  Comprehensive Inventory of Basic Skills-II (CIBS-II) Readiness form is an assessment commonly used to determine reading readiness for children ages 5 and 6.  The study is conducted in order to determine validity of this revised version of the instrument.  The researchers conduct an internal validity study and also compared this instrument with the Dynamic Indicators of Basic Early Literacy Skills (DIBELS).  The study found that CIBS-II does correlate with DIBELS in the areas that overlap.  However, CIBS-II assesses areas such as gross motor that are not included in DIBELS.  Although the researchers do not confirm predictive validity of the CIBS-II, they believe that their study is a step close to providing such evidence for this instrument.
[bookmark: _GoBack]Hosp, J., Hosp, M. & Dole, J. (2011).  Potential bias in predictive validity of universal screening measures across disaggregation subgroups. School Psychology Review,
40(1), 108–131. Retrieved from http://www.nasponline.org/publications/spr/spr401index.aspx
The article examines how well the common universal screeners, Dynamic Indicators of Basic Early Literacy Skills (DIBELS),  measures progress across the  disaggregation categories of No Child Left Behind (NCLB) and how much the accuracy varies among these categories.  The researchers determine that there is bias in the predictive validity, but the bias is inconsistent among groups and grade levels.  The study is important because there are relatively few studies regarding the bias of predictive validity of the universal screeners, but the use of such screeners has increased due to the requirements of NCLB.   The participants of this study are all in one state.  Further study across the country, as well as study of other screeners might be helpful.  Predictive validity in universal screeners is necessary to ensure that students who need remediation are served appropriately throughout the school year.  The researchers recommend the use of several methods of assessment, as well as utilizing a team of educators in order to overcome some of the bias.  
Invernizzi, M., Landrum, T. J., & Townsend, M. (2010).  Increased implementation of emergent literacy screening in pre-kindergarten. Early Childhood Education Journal, 37, 437-446. doi:  10.1007/s10643-009-0371-7
The article reviews literacy development in schools; three subsets of emergent literacy, phonological awareness, alphabetic knowledge, and print knowledge; and reviews an emergent literacy screening tool, the Phonological Awareness Literacy Screening for Preschoolers (PALS-PreK).  I agree with the assertion that a universal screener is becoming more widely used in the pre-kindergarten setting as universal pre-k becomes the norm in the United States.  Additionally, political climates are pushing for such screening to occur in order to identify children who may need intervention as early as possible.  The screening instrument described in the article was developed by the author.  I would like to see an objective review of PALS-PreK.  
Lonigan, C. J.,  Allan, N. P., & Lerner, M. D. (2011).  Assessment of preschool early literacy skills:  Linking children’s educational needs with empirically supported instructional activities.  Psychology in the Schools, 48 (5), 488-501.  doi: 10/1002/pits.20569
The growing body of literature indicates that there are three areas of development that predict whether a child will become a successful reader:  oral language, phonemic awareness and print knowledge.  Emergent literacy assessments can be useful in identifying students and targeting instruction for early intervention.  The authors recommend a two-step process, utilizing screeners. For those students who show problems, a more in-depth diagnostic assessment should be administered.  It is interesting that, although Invernizzi and Townsend consider the PALS-PreK instrument that they developed as universal screener, Lonigan and Lerner classify it as a diagnostic assessment.
Phillips, B. M., Lonigan, C. J., &Wyatt, M. A .(2009).  Predictive validity of the get ready to read! screener concurrent and long-term relations with reading-related skills. Journal of Learning Disabilities,42 (2),133-147. doi: 10.1177/0022219408326209.
The article discusses the need for emergent literacy screening instruments.  The authors specifically examine the predictive validity of the Get Ready to Read! (GRTR) screening instrument.  The research questions are as follows:  a) What are the concurrent validity relations between the GRTR and longer single-focus measures of language, print, decoding, and phonological ability? (b) What are the short-term predictive validity relations between the GRTR and these established measures? and (c) What is the longer term predictive validity of the GRTR with respect to measures of language, foundational literacy skills such as letter knowledge and phonological awareness, and actual decoding and reading comprehension skill? The study is longitudinal, but contains a small number of participants.   The authors believe the results of the study indicated that GRTR accurately predicted children’s ability to become successful readers.  However, once again, because the authors of the study also developed the assessment instrument, I would like to see an unbiased study of GRTR. 
Townsend, M. & Konold, T. R. (2010).  Measuring early literacy skills: a latent variable investigation of phonological awareness literacy screening for preschool. Journal of Pyschoeducational Assessment, 28 (2), 115-128. doi: 10.1177/0734282909336277
The article examines whether the Phonological Awareness Literacy Screening for Preschool (PALS-PreK) measured early literacy skills in preschool children with accuracy.  Additionally, the article examines whether instrument was useful to teachers for instructional use.  The authors of the article determine that the instrument measures early literary skills- alphabetic knowledge, phonological awareness and print concepts effectively. Additionally, according to Townsend and Konold, the results are immediately applicable to the classroom because the assessment is criterion-based.  The authors describe the assessment as “instructionally transparent.”  There are a large number of participants in the study.  However, the majority are of the same socio-economic background.  Further research regarding children of varying socio-economic backgrounds could be necessary to determine whether results would apply to all children.  Additionally, the educational level of the teachers who administer the test was that of a bachelor’s degree.  Many preschool teachers hold educational levels that are lower than bachelors.  Although the author suggests that the administration should be appropriate for teachers who have obtained lower educational degrees, further research is necessary to determine whether that is true.
Wood, C. (2004).  Do levels of pre-school alphabetic tuition affect the development of phonological awareness and early literacy? Educational Psychology, 24(1), 3-11. doi: 10/1080.144341032000146403
Previous studies indicated that development of alphabetic tuition, defined as the ability to name letters, was related to the development of phonological awareness and, at later ages, literacy.  Wood findings suggest that there is no difference in the groups of children (those with alphabetic tuition and those without) in terms of phonological awareness and literacy development.  However early literacy assessments rely on alphabetic tuition as one indicator of a child who require early intervention.  Additional studies regarding alphabetic tuition are needed to determine whether knowledge of letter names is a valid indicator of later literacy.
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